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- Welcome Helpers

curriculum that focuses on the growth and

development of the whole child. As a helper, you are
a key to the valuable experiences that youth will have in this
project. Child and youth development research show that
youth need positive relationships with caring adults to be
successful. This interactive, experiential curriculum will give
you many opportunities to help youth with their cognitive,
emotional, physical and socia] growth.

Welcome to Kids on the Grow! , a child development

There is something for every youth in this curriculum,
Kids on the Grow! features self-care, community service,
parenting, careers working with children and much more,
One special feature of this curriculum is its connection to
other curricula and programs. For example, the American
Red Cross Babysitter’s Training course and other educational
experiences are integrated into this curriculum. Following
is a summary of topics in each of the three youth guides
of Kids on the Grow!

Step 1 Youth Guide;
Growing On My Own

This activity guide is suggested for youth in
grades 3—4. Youth will learn:

* the four areas of growth and development

* how to learn and create an environment for learning
* how to set boundaries for growth and support

* their roles in their families and among their friends
* how to express themselves emotionally

* how people are similar and different

* how to be safe in their space.

Acknowledgments

2004 Child Development Revision Design Team

Design Team Coordinator: Dr. Kathleen E. Vos, WI Desi
Dr.

Editor and Photographer: Wayne Brabender, W1
Design Team Liaison: Ellen Rowe, VT

Design and Production: Northern Design Group, MN
Ilustrator: Angela Kamstra, MN

Team Members:
arah Anderson, AK

Courtney Barnes, W]
Charlotte Edwards, W1
Michelle L. Hummel, ID
Sarah Jones, CO
Christine Mann, W1
Patricia Williams, I1,

SHE TR

Step 2 Youth Guide:
Growing with Others

This activity guide is suggested for youth in grades
5-6. Youth will learn:

* how to make a self-care plan
* how to take responsibility for their actions

* which toys are developmentally and age-
appropriate for youth

* the characteristics and importance of friends and family
* how people see and respond differently

* how to set rules for their families

* how to make healthy food choices

* the importance of safety with others and in the home

* how to be street smart,

Youth ages 10-12 will be ready to enroll and participate
in local Red Cross Babysitter’s Training after completing this
unit. They can contact their loca] Red Cross chapter for more
information about baby-sitter training and certification,

Step 3 Youth Guide:

Growing in Communities

This activity guide is suggested for youth in grades 7-10.
Youth will learn:

* possible careers in the area of child development

* skills in observing young children

* the effects of TV on children

* the differences in children’s development

* the importance of community in child development
* the importance of intergenerational relationships

® parenting roles and skills

* how to teach children

* how to guide children’s behavior

* the importance of exercise for growth and development
* how to take responsibility for community safety.

Financial Support
Financial support for revision of this

curriculum was provided by the National
4-H Cooperative Curriculum System,
Inc. Special thanks to Eagle’s Wing
Child Care and Education Programs,
Madison, WI, for providing a supportive
environment for taking photos.

ir‘!iﬁﬁ;‘:‘-“':':"“,'F{_T"‘{s'i;".-‘,f"'i'";""*i SN L SRR e g '



For more on Child Development, check
these other guides in this series.

Growing On My Own
Chapter 1 - Head

1. Bloomin' Bags!

2. My Learning Box
Chapter 2 - Heart

3. Story Masks

4. Potato Pals!

Chapter 3 - Hands

5. My Morning Routine
6. T Fit In My Family
Chapter 4 - Health

7. Home Hazard Hunt
8. Be a Toy Inspector

Growing With Others

Chapter 1: Head

9. Home Alone Game

10. My Plan for Me

11. Picture This

Chapter 2: Heart

12. Toys as Tools

13. Circle of Friends

14. Friendly Flyer

15. How I See It

Chapter 3: Hands

16. Putting the Pieces Together
17. Family Connections

18. Family Rules

Chapter 4: Health

19. Family, Food and Fotos
20. Safety Inspector

21. Kids Club 4 Mother's Helpers
22. Street Smart

Growing in Communities

Chapter 1: Head

23. A-B-C Career Watch

24. See How They Grow

25. What's the Message?
Chapter 2: Heart

26. Obstacles and Assessments
27. Building Friends

28. Community Profile

29. Block Buster

Chapter 3: Hands

30. Your Intergenerational
Community

31. A-Parent-Ly

32. Put Me In, Coach!
33. Guiding Growth
Chapter 4: Health

34. Babysitting Kit
35. Let’s Play It Safe
36. First Aid Kids
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Child Development Project Skills

What is Child Development?

hild development is the study of the growth and
C development of young people. There are four general

areas of growth and development that form the
organizing framework for Kids on the Grow!: cognitive,
emotional, physical and social. See the box to the right
for definitions of these terms. Subject matter is one reason
why youth participate in youth programs—they are
curious and interested in learning new information about
a topic that is of interest to them.

Source: Targeting Life Skills Model, Patricia Hendricks, Towa Cooperanve
Extension Service, Ames, [A, 1996.
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Child Development Project Skills

Child development project skills are the skills related
to the child development content area we expect youth to
gain cognitively, emotionally, physically and socially as a
result of being involved in the Kids on the Grow! project.
Specifically, this Kids on the Grow! project is intended
to improve youth’s:

1. Knowledge and understanding of human growth
and development (Steps 1, 2 and 3, Grades 3-10)

2. Self-care, sibling care and babysitting skill
development (Step 2, Grades 5-6)

3. Exposure to child development careers (Step 3,
Grades 7-10)

4. Understanding of critical issues related to developing
healthy relationships and parenting skills (Step 3,
Grades 7-10).

Source: Starting Points: Meeting the Needs of Our Younger Children, Carnegie Corporation of New York, 1984, Taken from Nancy Leffert, Peter Benson and Jolene

Growing from the Inside Out

Notice the titles of the three youth activity
guides in the Kids on the Grow! curriculum:

® Step 1, Growing On My Own
®  Step 2, Growing with Others
® Step 3, Growing in Communities.

The titles show the type of growth expected in each
guide. Kids on the Grow! encourages youth to “grow
from the inside out.” In other words, youth start by
understanding how they grow and develop personally
(Step 1), move on to a better understanding of how their
family and friends grow (Step 2), and then on to a better
understanding of the larger community (Step 3).

Roehlkepartain, Starting Out Right, Developmental Assets for Children, Search Institute, Minneapolis, MN, 1997, ISBN 1-57482-364-7.
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Learning Skills for Life

ids on the Grow! helps youth develop important life
Kskills by involving them in fun and challenging child

development-related, learn-by-doing experiences.
What are life skills? They are

defined as skills that enable
youth to:
®

Nine Life Skills

Although youth may gain other skills, the Kids on the
Grow! series focuses on these nine life skills. Following
are definitions for these life skills and a chart

Self-Responsibilj
d
Self—Motluation‘y

Be self-directive and
productive

Recognize and respond
to significant life events
in a changing world

Lead satisfying lives
and contribute to an
interdependent society

Develop an appreciation
of the differences in

Concern for
customs and cultures.

Others

Nine Life Skilfs

Youth Development Outcomes

“Youth development outcomes” are what we expect
youth to gain as a result of practicing life skills and child
development project skills in the Kids on the Grow!
project. This Kids on the Grow! series is designed
to improve youth’s:

1. Educational commitment and achievement (Head)
2. Responsive and caring relationships (Heart)

3. Civic and social responsibility (Hands)

4. Healthy lifestyles (Health).

The following “Youth Development Outcomes Grid”
connects the expected youth development outcomes with
child development areas of growth and life skills, then
identifies specific activities where youth can practice the

targeted life skill as well as focus on a particular area of
growth and development. It also provides 4-H program

participants with a familiar link to the four “H’s” of Head,

Heart, Hands and Health.

Youth Develo sment Outco

Youth Development

Qutcomes Areas of Growth

Cognitive Growth

Educational (Head)

Commitment,
Achievement

Emotional Growth

Responsive and Caring (Heart)

Relationships

Physical Growth

Civic and Social (Hands)

Regponsibility

gocial Growth

Healthy Lifestyles (Health)

mes Grid

Child Development Life Skills

Planning and
organizing
Critical thinking

Concern for others
Accepting differences

Self-motivation
Teamwork
Leadership

Personal safety
Self-responsibility

that points out the life skill focus of each of the
45 activities in the four guides.

® Accepting differences - Able to recognize and
welcome factors that make each of us unique.

Y ® Concern for others - Able to show concern
U:? ] for the well-being of others.
Eﬁ ® (ritical thinking - Able to observe, analyze,
@ g reason and compare information when makin
I p g
decisions.
® | eadership - Able to assist a group in setting
direction and reaching a goal. In this
curriculum leadership focuses on identifying
roles, mentoring and setting boundaries.
® Personal safety - Able to avoid danger, risks or
harm, including physical and emotional harm.
o

Planning and organizing - Able to do
something by setting a goal and putting the
parts together to reach that goal.

Self-motivation - Able to make the needed effort to
carry out a task or a plan.

Self-responsibility - Able to care for oneself, including
choosing between right and wrong and being
accountable for one’s behavior.

Teamwork - Able to work with others to complete
a task, including understanding roles, contributing
to the group and appreciating what others can do.

Corresponding
Activity Numbers

1,9, 10,23, 34,38

2,11, 24, oh sl

16, 30, 41,42
17, 18,21, 31, 32,43

7, 8, 20,22, 35, 36, 44
19,45

6,

Source: Targeting Life Skills Model, Patricia Hendricks,
Towa Cooperative Extension Service, Ames, IA, 1996.
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Child Development Content and Life Skill Grid

Scope and Sequence for Step 1, Growing on My Own, Suggested for youth in grades 3—4

Growth Area Activity Life Skill Project Skill
e « P e s T
Head ot Cognitive Growth 1, Bloommg.Bags ,Pg4 Pla?n.nmg .fnd.orgamzmg Understanding fou:. ways youth grow
2. My Learning Box*, Pg 6 Critical thinking Knowing about brain development

Heart or Emotional Growth

3. Story Masks™*, Pg 8

Concern for others

Observing how people express emotions

4. Potato Pals!, Pg 10

Accepting differences

Understanding that it’s OK to be different

Hands or Social Growth

5. My Morning Routine*, Pg 12

Self-motivation

Getting self ready in the morning

6. T Fit In My Family*, Pg 14

Self-responsibility

Defining family roles

Health or Physical Growth

7. Home Hazard Hunt*, Pg 16

Personal safety

Identifying child safety hazards

8. Be a Toy Inspector®, Pg 18

Personal safety

Sorting safe and unsafe toys

Scope and Sequence for Step

2, Growing With Others, Suggested for youth

in grades 5-6

Head or Cognitive Growth

9. Home Alone Game*, Pg 6

Planning and organizing

Taking care of self when home alone

10. My Plan for Me*, Pg 8

Planning and organizing

Creating a self-care plan

11. Picture This*, Pg 10

Critical thinking

Taking responsibility for making places
safe

Heart or Emotional Growth

12. Toys as Tools*, Pg 12

Concern for others

Selecting appropriate toys

13. Circle of Friends*, Pg 14

Concern for others

Developing friends

14, Friendly Flyer*, Pg 16

Concern for others

Identifying characteristics of friendships

15. How I See It, Pg 18

Accepting differences

Understanding different perspectives

Hands or Sacial Growth

16. Putting the Pieces Together*, Pg 20

Teamwork

Understanding peer relationships

17, Family Connections* Pg 22

Leadership and role identification

Identifying family roles

18. Family Rules*, Pg 24

Leadership and setting boundaries

Identifying family rules

19. Family, Food & Fotos*, Pg 26 Self-responsibility Making healthy meals for growth

Health or Physical Growth 20. Safety Inspector®, Pg 28 Personal safety Identifying home safety hazards
21. Kids Klub 4 Mother’s Helpers*, Pg 30 Shared leadership Helping a child care provider with younger kids
22, Street Smart*, Pg 32 Personal safety Helping make neighborhoods safe

Scope and Sequence for Step

3, Growing in Communities, Suggested for youth in grades 7-10

Head or Cognitive Growth

23. A-B-C Career Watch*, Pg 6

Planning and organizing

Becoming aware of child development careers

24. See How They Grow*, Pg 8

Critical thinking

Observing child behaviors

25. What'’s the Message?*, Pg 10

Critical thinking

Understanding the effect of TV on children

Heart or Emotional Growth

26. Obstacles and Assessments, Pg 12

Concern for others

Accessibility and disability awareness

27. Building Friends*, Pg 14

Concern for others

Developing friendships

28. Community Profile, Pg 16

Accepting differences

Understanding family demographics

29. Block Buster, Pg 18

Accepting differences

Understanding the perspectives of others

Hands or Social Growth

30. Your Intergenerational Community*,
Pg 20

Teamwork

Creating intergenerational community service
projects

31. A-Parent-Ly*, Pg 22

Leadership and role identification

Understanding parenting roles

32. Put Me in Coach!*, Pg 24

Leadership and mentoring

Teaching and coaching younger children

33. Guiding Growth, Pg 26

Self-motivation

Understanding child guidance and discipline

Health or Physical Growth

34, Babysitting Kit*, Pg 28

Planning and organizing

Making a safe and age-appropriate babysitting
kit

35. Let’s Plan it Safe*, Pg 30

Personal safety

Making playgrounds safe

36. First Aid Kids*, Pg 32

Personal safety

Making first aid kits

Scope and Sequence for Kids on the Grow! Helpers Guide, Suggested for mixed age groups

Head or Cognitive Growth

37. Reading Picnic*, Pg 16

Critical thinking

Helping younger youth improve reading skills

38. Cloverbud Day Camp®*, Pg 18

Planning and organizing

Preparing for careers related to child
development

Heart or Emotional Growth

39. Swing to the Music*, Pg 20

Accepting differences

Developing healthy relations with other
generations

40, Designing Shirts for Identity*, Pg 22

Accepting differences

Encouraging peer identity

Hands or Social Growth

41. Bubble-rrific*, Pg 24 Teamwork Promoting social growth and development

42, Dinosaur Soup*, Pg 26 Teamwork Practicing safe food handling and nutritious
eating

43. Here Comes the Judge*, Pg 28 Leadership Understanding child development criteria for

judging fair projects

Health or Physical Growth

44, Toys with Imagination*, Pg 30

Personal safety

Creating safe and developmentally-appropriate
toys

45. Creating a Child Development
Skillathon*, Pg 32

Self-responsibility

Selecting key child development topics to teach
others

4




How to Teach It

Usin% the Child Development Content
and Life Skill Grid

he Child Development Content and Life Skill Grid
T on page four gives you a summary of the many child

development project skills introduced as well the life
skills integrated into Kids on the Grow! Key concepts
include:

®  Activity titles are listed in the second column on the
grid. Activities are numbered from 1-45 in the series.
This helps you to see the entire

Using the Experiential Learning Model

ands-on involvement, or learning by doing, is one
H of the most effective methods for learning. The steps
in the “experiential learning” process are specific
and sequential. Experiential learning engages learners
in activity, encouraging them to think more, work harder
and ultimately learn more

thoroughly than with other
teaching or learning methods. “Experiential learning

ltakes place when a person is
involved in an activity, looks

back and evaluates it,
determines what was useful

scope and sequence of the
& . . o 5
activities and_ lets you quickly r Expe“e“t]al MOdEl or important to remember,
select a specific activity most Youth do belu:: i and uses this information to
. . . wn g . a
suitable for your project meeting 1 Eeny Ydoriane perform another activity.”
L]
or event, Experlence —John Dewey, Educator
’ . . " the activity;
® Expected life skills are listed in the perform,
. e . it
next column after the activity title. !
This helps you select a series of 2. .
activities focused on strengthening Youth share how 2 L, VR E
a particular life skill. ey WILUES WS ' ynatwas eamed reactions, | and thelr reaction.
gt | "o
® Child development project skills in ofher parts d\ﬂerg?; sk publicity
are listed in the next column. This of thelr lives.
helps you select a series of activities
building on a particular child
. -
L) t
development topic. m‘!hc e the canerds bv!;::ccue:;ng, \::s“:\ gm::om:t
® Activities which might generate a ife ;k:ll p&cﬂced ‘:xggg';ﬁﬁe b ";ﬂ;’e‘ﬁ :n‘g';e about what they did.
. a1 elir o i
county fair exhibit are starred (*). ::ﬁervdnv real-Wﬂgds analyze, rellect
The star is located at the end of the exparencos: o
e i dJ.E.
ST e Bt o L L
o i O0KS %
nes, The Reference Guide to Han :
f:ssociates and Consultants, San Diego, CA, 1985

Quidk Reference Guide

The Child Development Content and Life Skill

Grid will help you quickly:

Find favorite activities by name.
Target life skills to practice.

Identify and sequence related child development
topics.

Provide options for focusing on specific child
development outcomes that will help you design
evaluation tools to collect impact data.

Identify activities for potential county fair
project ideas.

The question section of each activity is the tool that
helps you lead youth through the experiential learning
process. Through their answers to the questions, kids
will share, process, generalize and apply what they
experienced in the activity.

Aligning with National U.S. Academic
Standards

Several national and educational organizations have
taken on the voluntary challenge of creating educational
standards or guidelines to be used on a national level.
Aimed at educators, the Education World web site at
http://educationworld.com presents the objectives of the
voluntary National Education Standards. Although there
are many other standards that could be aligned with
activities found in Kids on the Grow!, the authors have
selected one standard that best links with the primary
purpose of the activity. Please encourage educators to use
this as a guideline to connect these activities to their own
state and local academic standards.

5




Documenting Learning with Kids on the Grow!

outh need to know the progress they are making. It is
Y important that you and the youth set learning goals,

make a plan to achieve the goals, mark progress

throughout the project and then evaluate when the project
ends.

Each step in Kids on the Grow! includes an
Achievement Program where youth can see what they
have learned in each activity. As youth complete a main
activity, they may want to complete additional activities,
pursue another area of interest or set new learning goals.
That’s fine. Kids on the Grow! is designed to be flexible.

Encourage youth to keep a portfolio throughout the
project. A portfolio is a folder, box, scrapbook or record
book that they can use to record what happens throughout
the learning process. Youth can save sketches, notes,
drafts, plans, new ideas and final products, photographs,
videos, computer documentation and audiotapes. Remind
youth after each activity to place materials in their
individual portfolios. Periodically, you may want youth to
check on their own progress and growth. Here is a sample
Progress Record for their use. Add your own questions

about the child development topics or life skills covered
in the curriculum.

Progress Record

Life skills I have improved include

Child development topics that I have

I need to try harder at

i SRS RS S

learned more about include

I did my best work in this project when 1

One thing I want to learn more about 18

Finally, demonstrations and public displays, including
Jjunior or youth fairs, give youth opportunities to show
others what they have learned. Most of the activities
within Kids on the Grow! can be used for display or
demonstration exhibits. Refer to the Child Development
Content and Life Skill Grid on page 4 of this guide.
Possible display projects are identified with an asterisk.

Optional Formats for
Kids on the Grow!

You can use Kids on the Grow! in many teaching and
learning situations. Encourage youth enrolled in this
project to practice their child development skills in real
life situations at home, such as caring for themselves and
their siblings, babysitting in their neighborhood or serving
as a mother’s helper in an at-home based day care setting.
In their community they can help out at a 4-H Cloverbud
Day Camp, a day care center for preschool youth, an after
school program for school age youth, as well as volunteer
to work with younger children with 4-H or any other
community based youth serving agency.

Ways that adults can use
this curriculum include:

® Project literature for

4-H project meetings
Sometimes e Materials to support

a family project to do
at home with your kids

e As curriculum resource
for home schoolers

e Activities for staff to use
at day camps, day care
centers or after-school
programs

e Complementary
resource to child
development and/or
parenting classes

e Display at health
and/or parent fairs

® School enrichment
activities for classroom
teachers.

For copies of this worksheet and other evaluation tools go to the 4-H
Cooperative Curriculum System web site at http://www.ndhees.org.



Building Youth Assets

lan activity sessions and create a learning environment
P that will build on the strengths of each youth. Kids

will be more successful if you start with what they
know and what they can do. Child development outcomes
in Kids on the Grow! are consistent with the building
youth assets framework.

The Search Institute has identified 40 “assets” that are
essential for positive youth development. These building

blocks or assets determine whether or not youth will
become healthy, competent and caring adults. Creating an
environment where these assets are available for growing
children is a goal of Kids on the Grow!

The following chart shows how the 40 assets are
grouped into external and internal assets.

External Assets

Internal Assets

Family, adult and community support

Commitment to learning by young people

Empowerment through roles that matter, including
feeling safe and valued

Positive values that guide choices and priorities

Clear and concise boundaries and expectations

Social competencies, including personal and
interpersonal skills

Constructive use of time

Positive self-identity

Assets for All Ages

Since 1989, Search Institute has measured developmental
assets in more than 1 million 6th to 12th graders in
communities across the United States, using the survey
Search Institute Profiles of Student Life: Attitudes and
Behaviors. In addition, the institute has blended the
literature on child development with the framework of
assets for adolescents to identify parallel, developmentally-
appropriate sets of assets for infants, toddlers, preschoolers,
and elementary-age children. The institute is launching new,
long-term research efforts to refine, measure and test the
asset frameworks for children of all ages.

Drawn together, the five lists of age-specific assets offer
a vision for a foundation of developmental assets through
the first two decades of life. Lists now exist for each of
these age groups:
* 40 developmental assets for infants
* 40 developmental assets for toddlers
* 40 developmental assets for preschoolers
* 40 developmental assets for elementary-age children

* 40 developmental assets for adolescents (the original
framework).

Additional teaching ideas and ways to build on the youth
assets model are available by contacting the Search Institute,
700 S. Third St., Suite 210, Minneapolis, MN 55415.

Accessing the Youth Development Research
Base via CYFERnet.org

If you are a staff member, a volunteer helper serving
youth or a parent with your own children, you know that
finding reliable, high quality, research-based information
on the Internet can be a major challenge. That’s where
CYFERnet can help you. CYFERnet’s web site brings
together the best children, youth and family resources
of all the public land-grant universities in the country.
Materials are carefully reviewed by college and university
faculty. Through CYFERnet you can also interact with
your colleagues and share your work nationally.

Why Use CYFERnet?

CYFERnet is designed to be used by anyone who needs
comprehensive child, youth, or family information including:
volunteer leaders, educators, researchers, parents, youth agency
staff, community members, human service and health care
providers, students, policy makers, youth and news media.

CYFERnet can:

* Provide tools and information for working with youth,
parents, families, and communities.

» Share practical research-based tools, curricula and
activities with a national audience.

» Help locate experts in the areas of children, youth, and
family across the country.

» Involve youth with online activities such as cyber camps
and virtual 4-H clubs

* Provide access to the latest research, statistical, and
demographic information.,

» Locate funding opportunities and grant writing information.

» Provide resources and instruments for program evaluation.

e Provide information on 3,000 community-based state
strengthening programs targeting at-risk audiences.

Sources: All Kids are Our Kids, What Communities Must Do to Raise Caring and Responsible Children and Adolescents, Peter L. Benson, Jossey-Bass,

Inc., San Francisco, CA, 1997, ISBN 0-78-79-1068-6; Starting Out Right, Developmental Assets for Children, Nancy Leffert, Peter Benson and Jolene 7
Roehlkepartain, Search Institute, Minneapolis, MN, 1997, ISBN 1-57482-364-7; Promoting Youth Development: Strengthening the Role of Youth Serving

and Community Organizations, Karen Pittman, Prepared for USDA Extension Service, National Initiative Task Force on Youth At Risk, 1991.



Working with Kids
he key to success in Kids on the Grow! is planning
T and doing activities with the youth. With your
support and guidance, they will take ownership for
their own learning. Remember that each young person is
unique. But growth and development tend to proceed in
predictable stages. Following is a set of characteristics for

youth in four of those stages: Grades K—2, Grades 3-5,
Grades 68 and Grades 9-12. As you will see, the
characteristics change as the youth grow older. Your
helping or teaching strategies should change along with t
youth. The grid below gives you some valuable teaching
tips for each developmental stage.

Grades K-2

Characteristics

Teaching Tips

Thinking is in the here and now (“concrete” thinkers).

Youth need real experiences to learn.

Attention span is about 20-30 minutes.

Vary the length of activities based on how interested
the youth appear.

Begin to develop friendships, usually with youth
of the same sex.

Plan activities that youth can do in groups rather
than individually.

Want to be liked and please adults.

Let youth know when they have done a good job.

Learn best when physically active.

Allow youth to participate in activities where they
can use physical energy.

Have a special attachment to older youth.

Allow youth to choose an older youth to be their
helper and role model.

Are easily motivated.

Use encouragement to keep them motivated.

Competitive activities are less appropriate.

Plan some cooperative activities.

Differentiation between fantasy and reality can
be difficult.

Build in transitions and discussions to help distinguish
the imaginary from the real.

Learn

Have a special a

Are easily motivated.
Reading becomes an individua

Attention span is about 45 minutes.

ere they

youth to be their

keep them motivated.

outh to read on their own and
1vities before working with others.

e varied activities to keep them interested.

Acceptance by peer group is important.

Use the peer group to recognize good
applauding completed activities ang

expand from home, to neighborhood,

nd competition.




Grades 6-8

Characteristics

Teaching Tips

Can take responsibility in planning and evaluating
~eir own work.

Give youth responsibility for group activities,
including planning, implementing and evaluating.

~an plan their own social and recreational activity.

Provide opportunities for youth to work together.
Form committees to plan recreational and social
activities.

Can discuss current events, international aftfairs
and social issues with some help.

Use discussion activities and games that encourage
awareness of current events and issues.

Want to make decisions but still depend on adult
guidelines.

Establish guidelines that give parameters for youth
to follow.

Gain skills in social relations with peers and adults.

Provide activities that foster social interaction with
peers and adults.

Peer pressure mounts, first from same sex, then from
opposite sex.

Use peer pressure to influence positive behavior.
Have group give encouragement to individuals.

Can be quite self-conscious.

Avoid asking youth to share their work individually
until they feel more comfortable with the group.

Strong emotional attachment to older youth and
adults.

Encourage youth to participate in activities with
older youth and adults.

Choices are often unrealistic.

Assist youth in making realistic choices. Review
their plans, discuss alternatives and help them weigh
options before making decisions.

Fach child

i{ unidbue.

X but kids

. Tend to
Yrow In

| predictable
stages.




More Helpful Hints when Working with Kids

Set the Environment for Learing

t is important that youth are ready to learn. As a helper,
l one of your roles is to prepare a fun, safe learning

environment. Make sure each participant has sufficient
supplies, ample space to work and plenty of time to
complete the activities. As a group comes together, allow
time for social discussions before focusing on the planned
activities. Youth should help you plan, prepare and
evaluate each session.

Guide the Questions, Not the Answers

The Information Ahead
and More to Grow On!
sections of each activity give
youth opportunities to reflect
on their experiences and apply
them to new situations. When
you are guiding questions and
answers:

e Try to ask the questions
as written. If you need
to clarify a question in
different words, try to capture the intent of the question.

e Do not answer questions for youth. Let them formulate
their own answers. Don’t praise some answers and not
praise others. This might make youth feel there are right
and wrong answers. Receive the answers to the open-
ended questions openly.

e Allow youth adequate time to formulate and express
their answers fully.

e Encourage youth to think deeply. Short or superficial
responses means they need to think deeper about
the questions. You can use follow-up comments
and questions to help youth better understand their
experiences, such as “Can you talk more about that?”
“Would you share an example of what you mean?”
“Why do you think that is so?”

Look for What's Right

See the kernel of a good idea in everything youth do
and say. Ignore what does not work and focus your effort
and praise on what does. If a problem or concern persists,
it may mean the instructions are unclear, the activity is
inappropriate for their stage of development, or the youth
are not prepared for the activity. Look at the entire situation.
Work with the youth to correct any problems.

10
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How to Select Sources of Child Development
Information

Information on child development is everywhere. You
can’t pick up a paper or magazine without someone telling
you how to raise your kids or work with someone else’s
kids. And now with the vast amount of information
popping up daily on Internet Web sites, how do you know
a good reliable source of information when you see one?
Here are a few key pointers to consider whenever you are
seeking information on child development topics:

@ Is the source credible and reliable?
® Does it reflect current practice?

@ Is it youth friendly?

@ Does it use experiential learning?
e [s it sensitive to diverse audiences?
e Is it bias free?

Kids on the Grow! was written to expose youth to the
wide variety of topics in the child development area. Specific
activities, in many cases, are designed to introduce a topic.
Youth that want to know additional information are guided
toward additional curriculum that will advance their learning
in a specific area. Check out the Information Ahead, More to
Grow On and Information Center sections in each guide for
sources of additional information.



Enabling Creativity Community Service

o Kids are
Foster creativity

' 4 f J Community service projects are suggested
" through praise and ‘ SIRELYS. an throughout Kids on the Grow! Community
encouragement. Give great at service is a way for youth to give back to a
youth time to develop Pt , 5% developing community or neighborhood. In a community
their own ideas and ways [ . S their own service project youth identify a community

o

to express them. Really o idear.

listen to what they say.

need, develop a plan to meet the need,
carry out the plan and evaluate the results.
Community service will create a sense of
pride, ownership and belonging for Kids
on the Grow! participants.

Building a Team

Working together to
reach a goal or complete
a project is teamwork. Building a team takes time.
Remind the group that each person is important, everyone
will have a chance to contribute ideas and all ideas have
value. Open communication and a positive, supportive
environment can build a team that reaches its goals.

Help Teens Lead the Learning

Kids on the Grow! is designed so teens can accept the lead
helper role teaching younger youth. Many teens are eager and
ready to assume this teaching and mentoring role. To support
their efforts and ensure success:

e Ask teens to help you recruit youth into the program.

e Provide adequate training for teen leaders, including how to
work with kids and plan an activity. (Role play works well
as a teaching tool.)

® Prepare teens to teach sessions, including providing all the
necessary teaching and learning supplies.

e Involve teens in evaluating the program, the youth learners
and their own roles as leaders.

e Take time to celebrate.

Teens e
qreat
helpers 3,4
Can oftes,
Take the
lead whe,

! WOP‘kihj
with kiey.

The Power of Youth (ampaign National National Conversation Key Fll'ldll'lgs

Centennial (ampalg“ e Involve youth directly in creating policy and making
: . decisions at all levels of government and society
The 4-H movement recently celebrated its centennial

as America’s premier youth development organization.
Reflecting its historic vision, 4-H commemorated this

e Seek multi-cultural acceptance and unity for all
families, lifestyles, and settings

event through conversations at local, state and national ® Provide safe and inviting environments for a variety
levels that brought together our nation’s youth, youth of learning strategies

leaders_, and communities to create youth development e Attract and retain exceptional people to the field
strategies for the future. of youth development

e Build collaboration among youth organizations and
across government programs impacting young people.

11



How to Plan Successful Project Sessions

Options for Groups

e Youth of similar age and stage of development
e Mixed ages and stages of development

Timetable Planning

Keys to successful sessions with kids:
® Include the youth in the planning of meetings.
® Model the behaviors that youth should use.

® Include experiences from all areas of a child’s
growth in each session. These include cognitive,
emotional, physical and social growth.

® Each session should include a variety of
experiences. Focus on interactive and hands-on
activities.

® Use a consistent format for each meeting.
® Have fun.

Give vouTh
ﬁme To
observe and
reflect ow
what they
learned.

Suggested Format (See Sample Planning Sheet on page 13.)

1. Get acquainted - If done as a game, get- acquainted
activities strengthen the emotional need for
security and safety and allow each youth to feel
like he or she belongs.

2. Introduction of lesson — Knowing what they will
learn helps youth prepare their minds for cognitive
growth.

3. Music — Music is great for learning new ideas or
concepts and building social relationships. It can
add the element of fun, while you
model how to work with younger
children.

4. Movement — Physical movement
is important for growth
and social and emotional
development while adding
the element of fun.

5. Activity — Your session can be a
combination of one or more of the
45 Kids on the Grow! activities.
Make sure you have sufficient
supplies for each session. Include time for
observation and reflection of skills that are
essential for learning about the growth and
development of children. Model the experiential
learning steps at each session.

7% o O

6. Nutritious snack — This reinforces the importance
of healthy foods and safe food handling.

7. Review of the session — Asking youth what they
learned from the session will build their cognitive
skills and give you needed evaluation.

8. Recognition and celebration — Acknowledging your

successes and the learning that has occurred will
provide the foundation for further learning. Give
a certificate of participation to those who complete
a series of sessions (see Sample
Certificate of Participation).

Project
seffions
Shavld
i'h(.'.\m‘e
Interactive
and hands-
ow activities.




Sample Planning Sheet

Group: Youth of mixed ages and developmental stages

selection and fsafety.

Component of Session Example Person in Charge
Get acquainted Give your wame and favorite toy Mary
as child.
Introduce lesson Today we will learn about toy Zach

Music 1-1 Buckle My Shoe fve and Sarah
Movement Using 2 foft ball, practice stretching, Mary

catching the ball arovnd 2 circle, efc.
Activity Activities § and 12 Mary and Zach

Nutritious snack

Wash hands corvectly. Make graham
cracker fandwiches with bananas.

fue and Sarah

Review of lesson

Ask one thing that each perfon
learned from session.

Zach

row! Achievement Program.

Project Helper's Signature

For copies of this worksheet and this certificate go to National 4-H

Cooperative Curriculum System, Inc. web site at http:/hvww.ndhces.org

has completed
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Project Session Ideas

In Your Sessions:

Q
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Create a collection of children’s pictures from
magazines. Sort and mount by stage of development.

Create games for learning.
Create toys using recycled items.

Get a copy of Babysitting Beginnings from
Pennsylvania 4-H at http://padh.cas.psu.edu/sitting/.

Have demonstrations focusing on child care and
safety.

Invite a local child care provider.
Invite a local pediatrician.
Invite a teacher or child care instructor.

Keep a journal of observation sessions with
children.

Make a book of outdoor and indoor games to play
with children.

Make a recipe book of healthy snacks for babies,
toddlers and preschoolers.

Make an activity book for parents to play with
their baby or toddler.

Plan an activity or outing with children of
different ages and stages of development.

Plan observation sessions with children of
different ages and stages of development.

Prepare a healthy snack with children of a
younger age group.

Take photos. Make a photo display of the ages
and stages of development.

Videotape kids and observe the videos.

Write children’s stories or books.

In Your Community:

a

T

T
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Become a certified babysitter.
Become CPR certified.

Become first aid certified.

Have a Playground Clean Up Day.

Organize a used children’s coat and mitten
donation.

Organize a used toy sale.

Sponsor a children’s day at the county fair,
shopping mall or local zoo.

Sponsor a family health fair.

Take a Home Self-care Course.

Sit in on a parenting class.

Take the Red Cross Babysitter’s Training course.
Take the Red Cross BAT training.

Take the Red Cross FACT training.

Tour a local child care facility.

Tour an educational supply store.

Visit your local library.

Visit your local Red Cross chapter.

Volunteer at your local hospital.

Volunteer in the nursery at your place of worship.

Volunteer to judge younger member projects at the
county fair.

Volunteer to make toys and games with the
children at a local shelter.

Volunteer to read to kids at the library or local
bookstores.
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Developmental Stages of Youth Ages 0-5

Children’s rates of growth differ widely, but the sequence
of development is similar. The following guide is not a
timetable. It shows a progression in which each new skill

Following is a list of the six developmental stages of youth
ages 0-5, the appropriate toys to use with each stage, and
ways that we can encourage a child’s development during

adds to and builds on the mastery of the ones before. each stage.
Stages Emerging Skills Appropriate Toys Ways To Encourage
Recognize faces Stuffed toys with faces Make faces

Enjoying the familiar

(birth to about 6 mo.)

Anticipate sequences

Discover own body (hand,
mouth, vocal play)

Stare and listen intently

Learn they can cause things

to happen

Reflective surfaces, toys to hold,
suck, shake
Crib decorations, music box
Mobile that moves as a result
of baby moving in bed

Ritual games (pat-a-cake)

Think safety on toys that go
in the mouth

Sing/talk to baby

React

Getting around

(about 6 mo. to 12 mo.)

Action: crawl, stand, walk

Manipulate with hands and
mouth

Sense of self as doer

Rhythm of absence/presence

Things he/she can crawl under,
get inside

Toys for banging, inserting,
twisting, pushing, pulling,
dropping, squeezing, opening,
shutting

Jack-in-box, toys which hide and
reveal

Gentle “rough” housing

Think safety on anything that
can go in mouth

Knee, lap games, tug-o-war

Peek-a-boo, hear-a-boo

Exploring

(about 1 to 2 years)

Mobility: use body

Explore and test relationships:
objects as well as people

Look for something that’s gone

Imitate

Make decisions: choice

Language

Wheel toys, push/pull toys, balls

Construction toys for putting
together, taking apart, blocks,
containers for emptying and
filling, things to throw

Simple, sturdy books and
pictures

Chase and be chased
Finger and hand games
Hide and find things
Pretend

Desiring mastery

(about 2 to 3 years)

Test surroundings and physical
ability

Explore and construct

Self-mastery: desire to do it
alone

Perform

Pretend

Sustain play in small groups

Pedal toys, punching toys

Sand and water toys

Drawing materials, water-soluble
paints, blocks, play dough,
puzzles, pasting, threading,
lacing

Puppets, books, records

Switch roles

Act out stories, tell stories

Be an audience

Help pretend

Follow the leader, ring games
(around the rosy)

Making believe

(about 3 to 4 years)

Construct toy worlds

Portray characters with feelings

Sort and match

Take turns, play cooperatively,
make rules

Music and rhythm

Physical exploration

Toy house, village, farm

Dress up and make believe
props for self, toys and dolls

Blunt scissors, easel, clay

Records, books on fantasy,
familiar places and rhythms

Simple music and rhythm
instruments

Participate in make believe
Hide and seek

Learning order

(about 4 to 5 years)

Differentiate order/disorder
Differentiate inclusion, exclusion
Desire for courage and adequacy
Establish play rituals

Have secrets and surprises

Act out imaginary characters

Tinker toys, legos and other
detailed construction toys
Simple card and board games

Provide place to keep toys
orderly

Play games of courage

Allow some privacy

Source: Working With Children II, Minnesota Extension Service.
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Reading Picnic

Ready! |
Reading can give youth a head start at
school, teach them about the world, give them
pleasure and challenge their minds. This activity
will allow youth to indulge in the world of books
through a group setting. Many youth have not participated
in this alternative reading setting. Reading as a group
produces an entire new level of reading excitement.
For some youth, this will give the added push to make
reading a life-long practice.

\ Work with your local librarian or school
SQ‘.. reading specialist to locate several books that
match your youth’s reading level. Decide on
what snacks you want to have on your picnic. You
may want home-prepared goodies or nutritious snacks you
purchase at the store. Sacks of raw vegetables or fruit are
some good choices. Load a picnic basket with your food
items and books. Gather enough blankets so that all youth
have enough room to settle down with their book. Locate
a quiet place and spread out your
blankets. If the weather is bad,
move your picnic indoors.

Grow!

Silent Reading

Help youth chose a book that
interests them. Teach “Rule of 5”
to identify books that are too
hard. (Read two paragraphs and
raise a finger each time you
cannot read that word. If five
fingers or more are raised, the
book could be too hard.) Check to
be certain that each youth has his
or her own reading space to do
silent reading for at least 10
minutes.

Oral Reading

Teach oral reading skills by taking turns reading aloud
a favorite book that appeals to all. Two children could
alternate pages as they read to the group. Allow “telling
the story” by talking about the pictures instead of reading
every word. Encourage youth to note the author, illustrator
and the type of pictures in their book.
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Life Skill: Critical thinking

Child Development Helping younger youth
Project Skill: improve reading skills

Academic Standard: NL-ENG.K-12.2, National
Language Arts, English,
Reading for Understanding

What Youth Will Do: Read and review books in
a group setting

Success Indicator: Youth will read at least two
new books

Target Audience: Older youth who help
younger youth in grades 2—4
with their reading

Time Involved: 30-60 minutes
Suggested Group Size: 4-12 youth
Materials Needed: - Picnic baskets
e Blankets
* Healthy snacks

e 12—-20 children books

felecting
books That
match thelr
4 eading level
| will keep
| Kids

| iuterested.

Selecting Good Books

A twist to this activity is to have a Newbery Reading
Picnic or Caldecott Reading Picnic. Information on both
awards, as well as a list of all winners, is on the National
4-H Cooperative Curriculum System, Inc. web site,
www.n4hcces.org, under Kids on the Grow! For more
information, check out these Association for Library
Service to Children web sites.



O and Tafk it Qver

1. What did we do to make reading more fun? What did 3. Review the ideas in the More to Grow On section.
you like about today? How can we make it better? What additional activities can we do as a group to
Why is it important to read a lot? make reading even more fun? What can we do to

encourage you to reflect more deeply and ask more
questions about a new topic?

2. What was the title of your book? Who are the author
and illustrator of your book? What was your book

about (i.e., plot)? What were the big ideas?
4. What book will you read next? How will you make

this book more meaningful and fun to read?

Information Ahead

aldecott and Newbery Awards: Caldecott and Newbery award-winning

books are at the top of the scale for engaging young readers. The
Randolph Caldecott Medal goes to the artist of the most distinguished
American picture book for children. The Caldecott Medal was named in
honor of nineteenth-century English illustrator Randolph Caldecott. It is
awarded annually by the Association for Library Service to Children.
The Caldecott Award has been given out annually since 1938.
The John Newbery Medal is given to the most distinguished
contribution to American literature for children. The Newbery
Medal was named after the eighteenth-century British
bookseller John Newbery. It is awarded annually by the
Association for Library Service to Children. The Newbery
Award has been given out annually since 1922.

1. Prepare a feast. Recreate a meal from
one of your books. Laura Ingalls Wilder’s
Farmer Boy will entice you to prepare a hearty
old-fashioned supper. Reading Winnie the Pooh,

by A.A. Milne, will give you a taste for honey and
graham crackers.

2. Ilustrate what you read. Draw the map of
Treasure Island by Robert Louis Stevenson, the horse
from Black Beauty by Anna Sewell, or a portrait of
Madeline by Ludwig Bemelmans. You may want to draw
you own cartoon strip using Charlie Brown by Charles M.
Schulz as your inspiration.

3. Act out the story. Pick your favorite character, create the
costumes and tell the story of your favorite book. Start with
Beatrix Potter’s The Tale of Peter Rabbit or Don Freeman’s
Corduroy. Act out your story for a local senior citizen center.

. Meet a children’s book author. Check out the newspaper for
special book readings and signings. Visit a library or bookstore where
your favorite author may appear.

5. Create a group-reading tree. Draw a tree on a large sheet of paper
and post it in a special place. With each new book you read, add another
colorful leaf to the tree. Write the book title and author on the leaf.
Celebrate your leaf-filled tree with a sandwich book party.

6. Write an original story as a group. Research local sites
where your story might be printed or displayed. Do

a public reading of your story at the local senior
citizen center.

Reading Strategies: Good readers use reading
strategies to improve their reading. Reading
strategies help you better understand what you read.
A strategy is a plan to help youth reach a goal.
Reading educators identify the following
strategies:

* Use pre-reading strategies

e Identify the main idea

 Use context clues

* Identify chronological order

* Determine cause and effect

* Compare and contrast

* Identify steps in a process

» Make predictions

* Draw conclusions

» Distinguish fact and opinion

_* Identify author’s purpose.
(_3*;"""} ONLINE

. www.ndhes.org

Go to National 4-H Cooperative Curriculum System, Inc. web site, www.n4hccs.org,
under Kids on the Grow! for more information on these and other reading strategies.
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Cloverbud Day Camp

1
“eady.Let’s go day camping with Cloverbuds! It’s
a great way to have fun, learn about children, work
together and build leadership skills. You can plan your
own neighborhood day camp, or work closely with your
Extension staff and other youth serving agency’s

SQ“. day camps.

Help older youth plan and carry out a day camp for youth in
grades K-2. You will need 2 or 3 sessions to finalize your plans.
Based on the age and experience of the youth, decide ahead of
time exactly when the camp will begin and end, as well as what
part of the camp the youth will plan and how the adults will

support them.

G‘GW‘- Help youth plan the day camp schedule, decide
on lunch and snacks, as well as specific learning

activities. Identify who will do each activity, help them get
materials and practice the activities. Team up experienced youth

with younger ones. Adapt and expand on the Day Camp Planner
worksheet.

Day Camp Planner

Task

Plan where,
when to hold
the camp
Plan the day’s
schedule

Plan morning
activities

Plan afternoon
activities

Plan the meal

Plan the clean up
and camp evaluation

oy ONUNE
" wwwndhces.org

For copies of this worksheet and other tools go to the
National 4-H Cooperative Curriculum System, Inc.
web site at http:/Avww.ndhees.org.
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Life Skill:

Child Development
Project Skill:

Academic Standard:

What Youth Will Do:

Success Indicator:

Target Audience:
Time Involved:

Suggested Group Size:

Materials Needed:
For Planning

Planning and organizing

Preparing for careers
related to child development
NPH-H.K-4.5,

National Physical & Health,
Using Communication
Skills to Promote Health

Older youth plan,
implement and evaluate a
day camp for younger youth
(in 4-H they are often called
Cloverbuds)

A day camp is held for
youth in grades K-2

Campers in grades K-2,
counselors in grades 7-10,
and adult staff

2 or 3 planning sessions,
along with set up and clean
up time the day of camp
1:4 counselor to camper
ratio, adult staff

Note: Check state
guidelines for specific
child/adult ratios in
childcare programs.

For Day Camp

* Flip chart and markers e Facility large enough

* Planning worksheets,
paper and pencils

* Suggested camp
activities, reference
books

e Snacks

for 3—5 activity stations

¢ Materials for each
planned day camp
activity

e Tables, chairs

* Lunch and snack for all

» Materials for activities

you need to practice
before camp

o

bay 7

| Plan Loty

activities
For your
cloverbud

)

.




Q and Tafk it Qver

Talking it over should be done at the end of each planning session, as well as at the end of the day camp.

After the day camp:

At the end of the planning sessions:
1. How did it go? What worked? What didn’t?

1. How far did we get with planning today? What
were the challenges? What were the rewards?

2. What do you think the Cloverbuds learned? What

2. What do we need to do next? Before our next did you learn about working with young children?

meeting? Before the camp?

3. What was your role at camp? What were the

3. Describe the planning and organizing skills you challenges you faced in that role? The rewards?

used today. What new planning skills did you learn?

4. 1f you liked working with kids at this camp, what
type of careers should you consider? Who should
you talk to? How will you get even more experience
working with kids?

4. Think of something that you need to plan with
a group in the near future. What planning tips can

you share with that group?

Information Ahead

Read the Teaching Tips and Characteristics of Children in Grades K-2 on

page 8 and More Helpful Hints when Working with Kids on page 10. Be
sure to plan activities that are developmentally appropriate for the ages and
stages of youth.

efore the Day Camp, provide

training for all adult and
youth volunteers to discuss and
role-play how to handle difficult
situations. Be sure you have
enough adults to supervise
youth, handle any emergencies,
as well as guide and discipline
when necessary.

1. Plan an overnight

camping experience for younger
children (grades 3-4). Contact local

camp directors for resources and ideas.
2. Volunteer at an existing after-school

program. Pick one of your favorite 4-H
projects and work with the after-school staff

to adapt it.

3. Have youth interview a day care director,
after-school site coordinator, or kindergarten
teacher about careers related to working with
young children.

You can Jind 4-H after-school
a.:‘lubs and summey day cam '
" most states, Chect With =
Your country Extension office
Jfor how fo access this
informarion either in priny
or on the wep,

Activity revised by Professor Sarah Anderson, Family Life Specialist, 1 9 !
University of Arkansas Cooperative Extension.
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4 Life Skill:

Child Development:
Project Skill:

Swing to the Music

Ready! .

Through the ages, music and dance have helped
youth express their feelings. Music and dance generate lots
of memories and emotions. Each generation has its own

music to enjoy. What may seem old fashioned today was at one
time “hip.” Youth, young adults and older adults need to develop
understanding and appreciation for each other and their cultures.

\ Copy this Music and Dance Interview Sheet. Fill
SE\- columns with information gathered during interviews.
Help youth arrange interview times with at least two
people from different generations. They should practice their
interview skills with you before interviewing others.

1 Interview your first interviewee. Interview your
GNW- second interviewee. During your time with each
person, share music or dance steps. Talk about
other social customs from each era such as clothes, dating.

Academic Standard:

What Youth Will Do:

Success Indicator:

Target Audience:
Time Involved:
Suggested Group Size:

Materials Needed:

Accepting differences

Developing healthy relations
with other generations

NA-M.K-4.9,

National Arts Music,
Understanding Music in
Relation to History and
Culture

Interview different
generations about their
music and dance

Youth develop a chart
comparing music and dance
from different generations

Grades 3-10
1 hour

Individuals do interviews
on his or her own; they can
learn how to conduct
interviews while in small
groups

Music and Dance Interview
Sheet

Person interviewed

Music and Dance Interview Sheet

Interview Question Yourself

Young Adult

Older Adult

What was the
music of your
generation like?

What were some
of the popular
songs?

What is your
“theme” song?

Name some
dances of your
generation.

What is/was your
favorite dance?
Why?

Describe any special
experiences you
had while dancing
or listening to your
favorite music.
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For copies of this worksheet and other tools go to the National 4-H
Cooperative Curriculum System, Inc. web site at http:/hvww.ndhees.org.




Q and Talk it Qver

1. How did you feel during your interviews? What 3. How do you accept the differences in others?
interesting things did you find out during your interviews? How do you want others to accept you?

2. How do you feel about the different music and dances 4. n the future, what will you do to be more tolerant of
your interviewees shared with you? If you were to pick the differences in others? How will you convince others
another time to be born, when would it be and why? to accept your differences?

What rufic
did other
A qenerations
enjoy? Ask
Them!

1. Plan a family night around a specific era, such
as 40’s swing, 50’s rock and roll, or 70’s hard rock.

Select foods, music and dance from this time period.
Encourage everyone to dress up from clothes from that era.
Decorate with appropriate posters and artifacts.

2. Research songs from a particular era (e.g., World War II or
the Vietnam War) that had powerful messages. Discuss the possible
impacts of these songs on one’s feelings.

3. Explore how dance can express emotions and tell stories. Study
and learn about ethnic dances of Irish, Polish and Native Americans,
Hispanic/Latinos or other groups. Try to interview someone from that
culture. Select a theme and sponsor an evening of dance and song.

4, Do research on where different dances originated. Possibilities include
Square Dance, Salsa, Tango, Jitter Bug, Charleston, Twist, Fish, Two-
Step and Virginia Reel. See if you can find someone to teach
you one or two new dances.

5. Attend a musical play or show. Note the
different musical numbers and dance
arrangements and the era from which
they came. See if you can talk
to someone who grew

up in that era.

Information Ahead

ome people say they can study or read
better with music in the background.
Some people study or read better with
no sound. Which do you prefer? This
is just another way we’re all different!

S cientists have found there is
a connection between music
and math skills. Listening and
participating in music early in
life build the “synaptic” nerve
connections we need to

work with numbers.

Listening and dancing to different types
of music help youth interact with rhythm,
distinguish different types of sounds, and
learn about different cultures.

Activity written by Patricia Williams, Unit Educator/Youth Development,
University of Illinois Cooperative Extension.



Designing Shirts
fo%l}de%tity

1
“eady'Youth express ideas in different ways. They
need to feel like they belong; as well as develop
independence. Clothing color, design and style help
youth express who they are. Creating unique T-shirts

can help youth feel like they are part of a group. Even
though the same process is used to help youth create their
T-shirts, each youth’s product shows his or her distinctive
personality.

Se“_ Hold a planning meeting with your helpers
to decide on how younger participants
will develop their T-shirt design. Decide on
responsibilities and create samples during this
planning meeting. Gather supplies or send out a supply
list asking all participants to get their own supplies.

Have your helpers come early on the day of the large
group activity to set up the site. Set up a station with
instructions for each step for creating the T-shirt. Review
helper roles. Clarify the activity and review safety rules,
then do the activity.

*(.tow!

Iron On Design

1. Each participant needs a clean cotton T-shirt. Wash
and dry new shirts before decorating.

2. Each person creates his or her unique T-shirt design.
It can be a logo, drawing or portrait. Participants use
crayons to draw on a piece of paper or directly onto

their shirt.

Youlh
{hnu'.d
create
-ﬂneir own

Life Skill: Accepting differences

Child Development Encouraging peer
Project Skill: identity
Academic Standard: NA-VA.K-4.1,
National Arts Visual Arts,
Understanding and
Applying Media,

Techniques and Processes

What Youth Will Do: Create clothes to express
individual differences and

creative preferences

Success Indicator: Creation of one personally-
designed T-shirt by each
participant

All ages, with the older
youth helping younger youth

Target Audience:

Time Involved: 1-2 hours
Suggested Group Size: 3-5 younger youth per
older helper
Materials Needed:
*  White or colored cotton Additional Items if

T-shirts in assorted
sizes .

tie-dying shirts
Spray bottles of bleach
water

Assorted objects related
to the activity

Bucket of cold water
for reversed stenciling

* 2-3 boxes of fabric dye

* Rubber bands and
gloves

» Paper for creating
designs .

* Fabric crayons

e Cardboard .

e Iron

* Ironing board

e String
» Bucket of cold water
for tie-dyeing

3. Press hard to leave a thick layer of crayon. If youth use words
in the design, they should reverse the letters on the paper so
they read correctly when ironed on the fabric. Before ironing,
check this out by holding the paper with the reversed words in
front of a mirror.

4. Heat an iron to the proper temperature for the fabric. Place a
piece of cardboard inside the shirt, beneath the design area.

5. For the illustrations on paper, place the paper colored-side
down onto the cloth, and then slowly iron over the paper. If
the illustration is drawn directly onto the fabric, place a paper
over the crayon drawing, and then slowly iron over the paper.

6. Use a paper towel to remove any wax from the iron.

The shirts are now ready to wear, They are safe to wash in cold
or warm water without fading the colors. If they like, participante
can follow the directions on the fabric dye boxes to tie-dye the’
T-shirts, which will add an even more distinctive look!



Q and Tafk it Qver

1. Describe your T-shirt design. How did you come up
with the design? How does it relate to what’s unique
about you?

2. Describe the designs that others created. How were
different ideas expressed? Were their designs more
alike or different from yours?

...Then
help them
ilfor\ on
thelr
defifjhf.

ynamic colors add pizzazz to
creative expressions. Color
can also affect how people feel.

Psychologists say blue is calming,
while red creates excitement. Marketing
specialists use color to influence what people
buy.

Activity revised by Christine Mann, 4-H Youth Development
Program Assistant and 4-H Volunteer Leader, Wisconsin.

3. Why is it important to be yourself? Why is it
important to be part of a group? Which is more
important to you and why?

4, Talk about how you can be part of a group and still
be an individual. Give some examples from your

own life.

[

You can use many variations when
designing T-shirts.
1. Use a computer to design a transfer that
you iron onto the shirts.

2. Create stencils, and then apply the design
with acrylic paints mixed with fabric medium.

3. Try tie-dyeing alone or in combination with
another design medium.

4. Use bleach water in spray bottles to create reversed
stenciled designs on the shirts. First, place objects that
will not be affected by the bleach water on the shirt to
create a pattern or design. Spray the bleach water from
approximately nine inches above the shirt. When the shirt

reaches the desired level of bleaching, remove the objects and
soak the shirt in cold water to stop the bleaching action.

B. Work as a team to create a friendship quilt using the Iron On
Design technique on page 22 to color the friendship squares. Sew the
squares together. Then sew the quilt top to the bottom with batting in
the middle. Tie, machine quilt or hand quilt the layers together. Display

your group’s quilt for all to see.

6. Design T-shirts with the same group logo. Help youth work
together to decide on the logo design and colors.

7. Tnvite a psychologist or marketing expert to talk about
how colors affect people.

8. Design a collection of commercial logos
for toys and/or clothing for children.

Describe why these logos appeal

to kids.



Bubble-rrific

eady!

“ y Everyone enjoys playing with
bubbles. In this activity, youth will have
a bubble-rrific time. Working in teams

doubles the fun. Using alternative bubble-

making tools makes this activity unique. Bubble-rrific
is a great activity for clubs, day camps, after-school

sessions and classrooms.
Gell

Make bubble mixture ahead and let set for
3-5 hours.
® Pour three glasses of water into a mixing bowl.

® Add one glass of clear dishwashing detergent.

® Add one to two glasses of vegetable glycerine or
white Karo syrup, which makes the bubbles last
longer than usual.

e Gently mix together with a mixing spoon. Let the
bubble mix set for 3—5 hours.

%(‘mw!

While the bubble-rrific
mix sets, plan your bubble-
making tools. Try berry
baskets for small wavy
bubbles. Funnels, spools,
twisted pipe cleaners and
drinking straws will work,
too. Make super bubbles
using soup cans with pull-
top lids. Make monster
bubbles with a coat hanger
bent into a circle.

BLcw the
bubble

i MiXT‘ul’e
to make a
layer of
bubbles...

When the bubble mixture is ready, pour it into a
shallow container, like a cake pan. Dip your bubble
tools into the mix. Blow or wave the tools to make
bubble-rrific bubbles.

To bubble paint, blow air through a straw until
bubbles form on top of each other. Take a sheet of paper
and pop the bubbles, creating a picture on the paper.
When the activity is over, store the bubble-rrific mix
in a glass or plastic container that you can seal.
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sy
\4\1/ Life Skill:

Child Development
Project Skill:

Academic Standard:

What Youth Will Do:
Success Indicator:
Target Audience:

Time Involved:

Suggested Group Size:
Materials Needed:
3 glasses of water

I glass of clear
dishwashing detergent

1-2 glasses of
vegetable glycerine or
white Karo syrup

Mixing bowl

Mixing spoon

Shallow cake pan
‘White paper
Container to store
unused bubble mixture

Teamwork

Promoting social growth
and development

NS.5-8.2,
National Science, Physical
Science

Experience a bubbly
outdoor activity

Participation in the bubbly
outdoor activity

Older youth will lead
younger youth

15 min. prep, 3—5 hours
ahead of activity; 45 min.
to do the activity

10-15 youth

* Various bubble making
tools, such as berry
baskets, funnels,
spools, twisted pipe
cleaners, coat hanger,
drinking straws,
or soup cans taped
together with masking
tape (use pop-top lid
cans for safety)

Hint: Most drug stores

have glycerine but it can

be costly.

To make a “human bubble,” try this on a

summer day:

1. Fill a small plastic pool with bubble solution.

2. Have each child put on a pair of pool
goggles to protect the eyes and stand next

to the pool.

3. Take a hoola hoop, dip it into the solution,
slowly raise the hoop and make a giant

bubble over the child.

...Then set
a plece

| of paper
on Top to
pop the
bubbles.




Q and Talk it Qver

1. Describe the variety of bubbles that the group created. 3. Why is it important that everyone on a team be
Show the art you’ve created with your bubble paint. involved? What adjustments need to be made when

working as a team?

2. How did each person get involved? What are the 4, How can you make sure teamwork is part of your
different parts of a team?

next group project? How is teamwork important in a job?

Information Ahead

Surface water molecules want to stick together. When soap is
added to the water, it reduces this “surface tension,” which
allows bubbles to form.

1. Ask the youth to create another
bubble-riffic game that involves the group. Try

a game of catch the bubbles or a contest featuring
the largest or funniest-shaped bubble.

2. Hold a bubble parade that is complete with music.

3. Understanding teamwork is an important life skill.
Teamwork is defined as work done by two or more people,
each doing part of the whole task. Ask the group to think of
all the teams they belong to at home, school, camp, church,
etc. Give examples of how members of these teams
build on the strengths and skills of each member
to reach team goals.

bubble is a bit of air or gas trapped inside a liquid ball.

The surface of a bubble is very thin and fragile. If a dry
object touches it, the bubble’s soapy film will stick to it.
So, if you want to catch a bubble, wet your fingers first.

ubbles are science in action. Carefully observe

bubbles for their size, motion and color. Light
reflecting off the soapy coating, for example,
causes the colors on a bubble. Watch bubbles
carefully to understand how they form and how
they break.
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Activity revised by Patricia Williams, Unit Educator/Youth
Development, University of Illinois Cooperative Extension.



Dinosaur Soup
Ready!

%

\
Se"' Help older youth plan Dinosaur Soup for a
Cloverbud Day Camp, or for another community
event. A 4-H club could make this soup for families
staying at a Ronald McDonald House near a children’s
hospital. Either way, don’t forget to talk about what

Dinosaur Soup contributes to a healthy diet.
¢ preparation. If doing this at a Cloverbud

QGYO\I\I
Day Camp, start making it first thing in

the morning so the soup will be ready for lunch. The
younger children can chop their own carrot and potato and
add to the soup. Rotate small groups of 3-4 youth at a time
to work on the soup.

Prepare a feast fit for a
hungry group of kids!

| Involve older youth in planning and

As the young children come to help make the Dinosaur
Soup, have them wash their hands (talk about why this is
important), slice a carrot into “coins” and cut a potato into
“cubes.” Provide lots of supervision and teach how to use
a knife safely. Help youth add carrot and potato to the soup
so no one is burned. If it is not safe for the younger children,
do it for them.

DIRECTIONS:
1. Gather all ingredients and equipment.
2. Wash hands thoroughly with hot water and soap.
3. Put soup bone and water in large pot.
4. Peel the outer dry layers of the onion and discard.

Chop onion into small pieces and add to pot.

5. Bring mixture to boil, and then reduce heat
to simmer. Simmer for 45 minutes to 1 hour.
Watch it carefully so it doesn’t boil over.

6. Peel carrots and potatoes. Always peel away from
yourself. The carrots and potatoes will take about
30 minutes to cook.

7. Add garlic, corn and sauerkraut to the soup mixture
about 30 minutes before serving.

8. About 15 minutes before the soup is ready, mix
butter and flour in a small bowl.

9. OPTIONAL: Remove bone from the soup mixture.
Remove any meat from the bone and return meat
to the soup.
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Life Skill:

Child Development
Project Skill:

Academic Standard:

What Youth Will Do:

Success Indicator:

Target Audience:

Time Involved:

Suggested Group Size:

Materials Needed:

¢ Large soup pot
e Stove
* Sink or dishpan with

hot water and soap

* Dish towels

* Vegetable peelers

e Paring knives

e Cutting boards

* Measuring cups and

spoons

* Long-handled wooden

spoon to stir soup

e Ladle to serve soup

* 3—4 quarts of water

¢ Large beef soup bone
* 1 small onion

* | small carrot per

person

Teamwork

Practicing safe food
handling and nutritious
eating

NM-MEA.PK-2.1,
National Math
Measurement, Understand
Measurable Attributes of
Objects and the Units,
Systems, and Processes of
Measurement

Older youth prepare soup,
with the help of younger
children

A nutritious meal made
by youth

Campers in K-2 and
counselors in grades 7-10,
with appropriate adult staff
for supervision and
guidance

3—4 hours at Day Camp.
Some advance cooking may
be needed (e.g., cooking
soup bone ahead of time).

1:4 counselor to camper
ratio. Adult staff

e | small potato per
person

e 1 cupcorn

¢ 1 can sauerkraut
(optional, adds extra
fiber and salt)

e 1/4 cup margarine
e 3 tablespoons flour

e 1-2 cloves garlic or 1
teaspoon garlic powder

* Salt and pepper to taste
(will take very little as
sauerkraut has lots of
salt)

e Soup bowls, spoons
and napkins for all

10. Stir the flour/butter mixture into the soup. Cook
for 10-15 minutes, stirring occasionally. The
soup will thicken slightly. Turn off the heat and
let the soup cool for 10-15 minutes.

11. Serve with crackers, fresh fruit and milk.



Q and Talk it Over

1. What were the challenges you faced while making 3. What did the younger kids learn? What did you learn
Dinosaur Soup? The rewards? What would you do about working with young children? About teamwork?
differently?

2. What cooking skills did you gain? What food groups 4. Planning something like this takes a lot of teamwork.
were included in the menu? What else might you add How will you use what you have learned about
to make it even more nutritious? teamwork to plan your next event?

INFORMATION |

CENTER |

Most state Extension service food
and nutrition programs have a wealth
of resources related to food, diet,
nutrition and food safety for all ages.
Contact your local county Extension
office and ask for more information.

1. Read the book Stone Soup to younger
children and then have them act it out as they
make the soup.

2. Have each person design his or her own dinosaur

placemat. Use recycled paper grocery bags,

newspapers, markers or crayons, and pictures cut from
magazines. If you have access to a laminating machine,

this would make a great gift to send home. '

3. Ask youth to talk about how each ingredient in

Dinosaur Soup fits into the Food Guide Pyramid. Get labels or

pictures of all the food items found in the soup and have youth
sort them into categories based on the latest Food Guide Pyramid.

Information Ahead

hile making the soup, talk to the children

about the ingredients they prepared and
added to the soup. Talk about the importance of
fruits and vegetables (potatoes, carrots, onion
and sauerkraut/cabbage provide vitamins,
minerals, fiber), meat (protein promotes
growth and muscle development), milk
(dairy products provide calcium for
strong bones and teeth), and grains
(bread, crackers and rice provide fiber,
vitamins and minerals) in their diet.

4. Tnterview a registered dietician about planning meals for
young children. Ask your county Extension office if they have
staff that the youth might interview. Interview a school cafeteria

worker about preparing and serving food to young children each
day.

5. Have older youth plan a full day’s menu for

the younger children that follows the Food

Guide Pyramid and contains foods that
young children like to eat.

Activity revised by Professor Sarah Anderson, Family Life Specialist,
University of Arkansas Cooperative Extension.
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Life Skill:

Child Development
Project Skill:

Here Comes the Judge

Academic Standard:

Zneady!
Exhibiting or displaying 4-H projects
is a key element in learning by doing.

What Youth Will Do:

Success Indicator:

S Make sure you have 3—4 child development
O set‘ projects on hand to critique. Before the
\ ® activity, meet with older youth who will
serve as judges. Discuss the common types
of judging (Danish, face-to-face, conference) and
which type the older youth will use to judge the
work of the younger participants. Discuss the need for
“criteria” when judging, such as quality, durability, and
creativity in design. Most importantly, talk about ways to
give praise and constructive advice while judging. After your .
discussion, hold a practice session to help older youth feel
comfortable as a

_—

Target Audience:

Time Involved:
Suggested Group Size:

Materials Needed:

Younger members:
child development
projects they

judge. have completed
Child Development * Older mgn';ef SE
; copies of Judges’ Score
Judges’ Score Card Card, pen/pencil, and

placement ribbons

Name of exhibit (optional)

Target audience of exhibit (stage of development)

Leadership

Understanding child
development criteria
for judging fair projects
NSS-EC.K-4.2,
National Social Science
Economics, Effective
Decision Making

Serve as judges for child
development projects

Youth exhibit good
Jjudgment skills and ability
to choose among a few
alternatives

All ages with older youth
working with younger
youth

Approximately 1 hour

3-10 younger youth and
1-2 older youth

e If younger youth
don’t bring their
own projects to judge,
provide some 4-H
projects from past
county fairs (e.g.,
babysitting kits, choke
tube toy tester,
handmade puppets)

AGrow!

At the
meeting, have

Purpose of exhibit e Listen (o the you

-
|
1

e Ask clarifying questions:

Judging Hints

th tell about his or her €

xhibit.

older youth go over o
: i bit?
the Judges’ Score How did you do this exhi Sl
Card and the What parts do you feel you did well:
judging procedures - include specific parts of the
with the younger 1. Appearance (Maximum 30 points) Wh}' dl‘? you
members. Then let a, Overall appearance is neat and interesting exhibit’ s .+ what would you
Coa - : X id this exhibit agai,
the judging begin! b. Fits the intended purpose If you di
After everyone has change? e
e exhibit.
had a Chz.mce’ stop 2. Function (Maximum 40 points) Give positive comments about th .
and talk it over. a. Matches child’s stage of development 3 Legestions for future exhibits.
b. Stimulates child’s learning o Make SUES Each member develops

28

3. Quality (Maximum 30 points)

e Do not compare exhibits.

at a different rate. .

o Allow time for the exhib
questions. .

o End the judging session on a po

itor to ask you
a. Work is high quality
b. Materials are used properly sitive note.

¢, Item is safe to use

Total Score

o) oM
R www.ndhees.org

Go to the ndhces.org web site and click on
the Child Development Project page for an
electronic version of this scorecard.



Q and Talk it Over

1. Describe your experiences as either a judge

" or a person being judged.

2. How did it feel to be a judge, or to be judged?

3. What did you learn about giving or receiving
feedback?

4, What did you learn about improving your fair projects?

5. How is county fair judging like teaching?

6. How can you use your judging experiences to teach
others in another situation?

Be positive
and
friendly
when

| Judging

- vouth

exhibitors,

‘ More to
Grow Op

1. Help youth sponsor a
countywide fair preparation workshop for
other youth and their parents.

Information Ahead -
2. Schedule a mock judging event where everyone uses
the same score card to judge a series of fair projects and give
e learn more from words of the projects with the top scores a “Best of Show” prize. If you
WGncouragement than criticism. have several younger members, have them work in teams of two

or three. Ask local businesses to donate small prizes or gift certificates.

There are over 100 ways to say ;
Make sure everyone gets something for participating.

“Good job!” You can say “Clever
idea!” “That’s creative!” and “Way to
go!” Always use positive comments
when evaluating someone’s work.

3. Encourage youth to become judges’ helpers at your county fair.
Perhaps they could co-judge a class with an experienced judge.

4. Help older youth become registered or certified fair judges.
Help them find out your state’s judging certification or
registration process (if you have one), and then
encourage them to meet all the 29
requirements. 0\

Activity revised by Christine Mann, 4-H Program Assistant
and 4-H Volunteer Leader, Wisconsin.



Toys with Imagination

Ready!
Youth work as a group to create toys
for children using recycled materials.

Children use toys to learn. With some toys,
children build sensory skills while
Set‘. learning about textures, shapes and
smells. Some toys help children develop
large and small motor skills. Problem-solving
toys build cognitive development. Playing
together increases social skills. Toys should be safe, fun,
challenging and developmentally appropriate for the child.
See Developmental Stages of Youth, Ages 05, on page 33
for ideas.

In this activity, youth will make toys using
their creativity and supplies from home.

‘.‘ | Before they begin, youth should decide
o/Grow

® on the target age of the toys and where
to donate them. If you are working with
youth in grades 3—4, ask them if they
want to keep the toys for themselves. If a Cloverbud Day
Camp is planned, older youth could do this activity with
the campers.

Make sure you provide a variety of materials. You could
assign the older youth to collect the necessary supplies,
which will vary with the activity. Here are some ideas to
stimulate the group’s imagination:

e String wooden spools on a shoelace to make large beads.

e String large colored macaroni on a piece of yarn to
make necklaces. (Note: Dye macaroni by placing in a
container of water and food coloring for 5-10 minutes.
Carefully remove to paper towels and allow to dry.)

e Make blocks from empty, clean milk cartons,
shoeboxes, or margarine tubs. Cover with contact paper,
if desired.

® Make a house from a large refrigerator box. Decorate
the outside with paint or markers.

e Make puppets from socks, small sacks, oven mitts or
paper plates. Use markers to draw features. Glue on
yarn, cloth strips or construction paper strips for hair
and clothes.

e Create a space helmet or other hat from a large ice
cream container. Remove the handle.

e Create hats of all kinds from folded newspaper using
markers, crayons, yarn, artificial flowers, feathers,
beads, or fabric for decoration.

e Cut wallpaper scraps into various shapes for matching
patterns and shapes.
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pcivity

&
S Life SKill: Personal safety
Child Development Creating safe and
Project Skill: developmentally-
appropriate toys
Academic Standard: NA-VA.5-8.3,
National Arts Visual Arts,
Choosing and Evaluating
a Range of Subject Matter,
Symbols, and Ideas
What Youth Will Do: Create a safe,
developmentally-
appropriate toy from
recycled materials
Success Indicator: Youth create a safe,
appropriate toy
Target Audience: Youth in grades 5-10
Time Involved: 1-2 hours
Suggested Group Size: 3-12 youth
Materials Needed: See the list of toy ideas
under “Grow” to identify
materials

® Make puzzles. Cut out pictures from magazines and
glue onto construction paper or card stock. Cut the
picture into puzzle shapes. Store each puzzle in a zip-
lock bag.

® Make stilts by punching holes with a Phillips
screwdriver into the sides of two large tin cans and
attaching a length of rope to hold the feet in place.
The rope should be long enough for the child to hang
on to while walking with the stilts. [NOTE: See clip art
on page 28 of helpers guide...it should remain in guide
to show how this works.]

e String buttons, foam or dried clay onto crochet thread
to make beads.

® Make beanbags. Use scissors to cut burlap fabric into
12 x 12 inch squares. Fold the squares in half. Use a
large darning or plastic canvas needle and yarn or
crochet thread to sew three sides closed. Fill the bag
with Styrofoam or corn biodegradable packing peanuts.
Sew the remaining side closed.

® Use paint-color cards (from a local paint or hardware
store) for matching and learning colors. Use them to
make lotto or bingo games as well.

® Use scissors to cut sponges into shapes for painting with

watercolors on easel paper taped to an easel board.

e Finger paint with shaving cream on large trays. Provide
a tub of water for washing hands and paper towels for
drying. Be sure youth do not lick fingers unless a clean
tray and new pudding are available for each child.



Q and Talk it Over

1. Describe the toys you created. How did you decide 3. How can you be sure the toy is safe for children?
~ what toys to make?

2. For what ages are the toys most appropriate? What . How do you make sure that your own toys are safe?
do you think the children will learn by using your toy? How do you know that your sports equipment meets safety
standards?

Create 2
cute poppet
From
sormething

| as simple
as a paper
bag,

hildren use their senses and their whole bodies
to explore the world and learn about themselves.

hildren need a variety of toys to encourage learning, such as
books, music, dramatic play, puzzles, blocks, and riding toys. 1. Observe youth playing with
the toys you created as well as with

purchased toys. What are they learning?

Always keep safety and appropriateness in mind when
making toys.

e Use permanent, non-toxic glue.

e Use non-toxic, unleaded paint.

e Consider the age and interests of the child who

2. Make toys with the kids at a community
center or family shelter.

3. Check out the local craft, hobby or fabric store for

will be playing with the toy. patterns and kits for toys. The possibilities are endless.
e Consider what the child will 1 by using th
toyl.l S b D 05 oY DR LB 4. Volunteer to check out the toys of young children

for safety and developmental appropriateness.
Share your results with their caregivers.
Make recommendations for other
Activity revised by Professor Sarah Anderson, Family Life Specialist, safe and appropriate toys.
University of Arkansas Cooperative Extension,

v
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Creating a Child

Development Skillathon

i
“eady' A skillathon is an excellent way

to have fun while evaluating skills and
knowledge before and after completing this
4-H Child Development project.

Se“ Meet with your older youth to help create
® the skillathon stations. Follow these steps.

1. Make a list of all the activities covered
during your 4-H Child Development project
year. Divide the activities into skillathon station topics.

2. Each older youth should choose one of the topics. Their
task is to think of a realistic situation and task for their
station topic. They should make each station challenging,
but the activity should match the age and experience of
the youth participants. You may need to pair each older
youth with an adult coach to develop the stations.

3. Decide how much time a team would need to complete
the suggested task at each station.

4. The older youth should make signs to introduce each
station.

5. Gather the supplies and equipment needed for the
stations,

6. Youth should practice their skillathon with family and
friends before the skillathon event.

7. On the day of the 4-H skillathon event, ask older youth

and adult helpers to arrive early to set up and practice
how to facilitate the learning at each station.

1. Set up each 4-H Child Development
(“ow! skillathon at separate tables. Each table

should have a sign that indicates the
Title, Situation and Task.

2. Once all stations and helpers are ready, bring in the
youth participants. Divide them into teams of 2—4
people and assign them to their first skillathon
stations.

3. Assign a timekeeper to tell
the groups when to rotate to
their next stations. When all
groups have completed the
4-H Child Development
stations, take time to talk it
over.
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ey
K\\/ Life Skill: ~Self-responsibility

Child Development Selecting key child
Project Skill: development topics
to teach others

Academic Standard: NM-DATA.3-5.1,
Formulate Questions That
Can Be Addressed With
Data and Collect, Organize,
and Display Relevant Data
to Answer

What Youth Will Do: Introduce or reveiw what
youth learn about
child development by
participating in skillathon
stations

Success Indicator: Completion of all skillathon
stations; youth demonstrate
knowledge and skills gained
while participating in this
4-H child development
project
Target Audience: Grades 3 to 10 and adult

helpers

Time Involved: 30-60 minutes

Suggested Group Size: 4 to unlimited number,
depending on number of
stations and helpers
available

Materials Needed:

Type and number of skillathon stations will
determine materials needed. (See http:www.n4hces.org
for a more complete list of sample skillathons and
supplies.) Some suggested items include:
e Tables and chairs for skillathon facilitators
= Station tabletop signs and supplies needed

to complete each task
e Assorted toys and games

« Babysitter’s kit
e Children’s books, etc.
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Q and Talk it Over

1. Summarize what you learned about child development
at the skillathon station you created. What do you think
the younger kids learned?

2. What did you learn by taking responsibility for
creating your own station?

3. How did the adults help you follow through on your
responsibilities?

Information Ahead

killathons work well at group meetings. They involve youth
in challenging, non-competitive, learn-by-doing activities.
In a successful skillathon, youth leaders evaluate their own
abilities. They discover what they need to know to solve
a task, work as a team, make decisions, and speak with
others, while receiving recognition and praise for their

efforts.

artnering with someone of a different age or

background is challenging but rewarding. Each
partner contributes new ideas based on his or her
experiences and knowledge.

Activity revised by Christine Mann, 4-H Program Assistant
and 4-H Volunteer Leader, Wisconsin.

4. What can both adults and youth do next time to help
youth take more responsibility for the skillathons?

5. What is the next activity for which you will take
responsibility to organize and plan?

6. How will you use the lessons learned today to carry
out this new responsibility?

1. Each group member can partner
with someone of a different age and
complete the skillathon again.

2. Ask the group to set up and conduct a child
development skillathon for another group. It could
happen at your local 4-H club meeting, county

4-H project day, or other 4-H event.

3. Setup a child development skillathon for public
display at a shopping mall, county or state
fair, or school open house. What

a great way to encourage _
families to join 4-H! 33
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Answer Keys et

Ty S hind Senpe Learning Tool for Duplicating
OB EDDYBEARFEKBA(S Child Development Observation Record Sheet (Step 3, page 8)
Y|L|A Q@A ND[PIUP P E DN|0O
Hjo|k @ LA Y D[O[U G MW Y M[F
Ije|M R ACLOJTIH B 0 O KISy T Child Development
p|k|CTRTA Y 0 N[s|L P v (B)a[qD )
EIS/TIUIF F E DIA|[N T M[A|Dullo Observation Record Sheet
A|lU G|B[H N(]E[N[C T DIL|I|E|L
N 2| B )4 E[5[p]E T RILIFYA|L Describe the sights, sounds and other observations. Use all your senses.
[s’ : g E ; :?E g }: ? E ?[g: 5 ? Don’t make any assumptions. Record exactly what is going on.
Els|E|D|B[R [a|E|N|s alT|alE|T|P .
el uly| T [plrls) 1 c[Lfrlefol I. Background Information
KJE|A [c|E|Clo[T NS)BE,jRQLR A. Youth’s Name: Age:
Els)vlglt)z loJo r Mk N gJEA D
PASOIBALLOONDNWK B. Appearance: (Describe the size, height, clothing and other distinguishing features
of the youth being observed.)

Street Smart Secret Code (Step 2, page 33)

1. When you are away from home...
never ride with strangers.
2. When you are home alone...lock all

doors and windows.
3. When you are home alone...do not D. Other People: (Briefly describe other people in the room and what they are doing,)

C. Setting: (Describe the room and location of the observation.)

open the door for anyone.

4. When you are home alone...do not
tell anyone over the phone that you II. Sights

are alone. o e ; i 5 ; )
A. Activities: (Describe what activity the youth is involved in. Note how this compares

Child Development Word Find with the actions of other youth in the group.)
(Step 2, page 35)

(PRESCHOOLER)Z(INRA E L)
7 . . . . . . .
(?nl?({‘) H_CJD(H A z ?:]]“ g ]%l: :%i B. Playthings: (Describe what the youth is playing with, including toys, tools, art
Z B S|E[R V ; q : ; :
M F@R VI LEGEVT (ﬂ@ il supplies and gym equipment. Note how this compares with the playthings of others.)
N{E|L|x(S|E|]L F ¢ A R EpR|D|V|T|L
FRA(ELILIE R 6 I Ox Als)1]s]t
iy LT
AU@PDOQXN%@GE@T I|B
JRPE R A B R T 2] G ] v 1 C. Body Movements: (Describe how the youth moves, including the muscles used
?\QPREMP@RO\ E|E|s h e il
PﬁlkOHEALTH rlrln when moving and playing.)
A}‘A{ZN[FUNC EpNglclo
21§~R(STAGESJPLA\> AlP
—
Alo[F[N™Nz cc 1 D E N DNB|E|R|S
RjUfuja|S L VG N I)i B I SUPJA(E D. Facial Expressions: (Note the youth’s expressions, such as raised eyebrows,
DI|S)N(T[OD DL E L L I K SPHIR : .
oA e - v
GRIIEINDCONS EQ U ENTD grimaces, puzzled looks and smiles.)

Child Development Word Find
(Step 3, page 35) ITI. Sounds

FUMS NCUTDANCEYALD A. Speech: (List some of the youth’s words, phrases and sentences. Note how this
SEIQYOETRSTATMDINAYZ compares with the speech of others.)
EfY|AKD_1_S A IL!"{)ZXW
Vic{[R|P TALE AD E R(SYH [ P)S
.:. E Eg 2 3 g 2 GP_%J),I( C:Q B. Other Sounds: (List any background music, noises, etc.)
Clc|R)D EPPO I S Cli[pT I NIE
EJRIGCENEALOGVYJA|VSTUIN )
PIE{BAEEARDZ R A[LJAMNT]T IV. Any Other Observations
SIMC OGNITT I VEIGIROWTI[H
REEJM O T 1T ONALGIRIOWT Hfo
ENOITAVRESBOR(D Yo
@/H Y S 1T CALGROIWTBANID
GCUuUNXY L YIT[R E BXE
QEVELOPMENT =ALT\59
GERVICEL AR N G)O :
Qe
S0y T ONLING
X To download this handout, go to the National 4-H Cooperative
34 www.n4h((s.0rg Curriculum, Inc. web site at http:/Avww.ndhces.org



Information Center w

child development. Youth and their Helpers will want to pursue other

K:'ds on the Grow! is only the beginning of the learning adventure for

pecial topics of interest. They should first check with their local
county Extension staff to see if they have access to other local resources.
Extension staff may in turn connect you with other state and national

resources and web sites.

Web Sites

CYFERnet, Children, Youth, and Families
Education and Research Network

This web site brings together the best children,
youth and family resources of all the public land-
grant universities in the country. Materials are
carefully reviewed by college and university
faculty. Through CYFERnet you can also interact
with your colleagues and share your work
nationally.

Search Institute

Teaching ideas and ways to build on the youth
assets model are available by contacting the Search
Institute, 700 S. Third St., Suite 210, Minneapolis,
MN 55415. To view these lists go to their web site.

Occupational Outlook Handbook—Childcare
Workers, U.S. Department of Labor

This web site contains important career
information that is useful for youth interested

in pursuing cares related to child development.

American Red Cross

Contact your local chapter of the American Red
Cross to purchase publications or go to their
Publication Web Site for information on the Red
Cross Babysitters Handbook and other publications.

For a more up to date list of related web sites go to
the Kids on the Grow! Web page that is part of the
National 4-H Cooperative Curriculum System, Inc.
web site at n4¢hccs.org.

S owune

" www.ndhees.org

Building Assets in Youth

Building Assets Together: 135 Group Activities
for Helping Youth Succeed, Jolene Roehlkepartain,
Search Institute, Minneapolis, MN, 1997,

ISBN 1-57482-336-1.

All Kids Are Our Kids: What Communities Do

to Create Healthy Communities for Children

and Adolescents, Peter Benson, Jossey-Bass Inc.,
San Francisco, CA, 1997, ISBN 0-78-79-1068-6.

Child Development

Babysitter’s Handbook, American Red Cross,
Mosby-Year Book, St. Louis, MO, 1998, Revised
in 2003, ISBN 0026426714.

Developing Child, Holly Brisbane, Glencoe Press,
1994, ISBN 00264267 14.

Nurturing Book for Babies and Children, Juliana
Del linger Bavolek, M.S.E., Family Development
Resources, Inc., Park City, UT, 1989, ISBN 0-
934309-19-1.

Turning into Young Viewers: Social Science
Perspectives on Television, Tannis M. MacBeth,
(Ed.), Sage Publications, Thousand Oaks, CA 1996,
ISBN 0-8039-5825-0.

Child Development Careers

Developing Youth Curriculum Using the Targeting
Life Skills Model, Patricia Hendricks, Pub.

No. 4H-137A, Towa State University Extension,
Ames, IA, 1996.

Developmentally Appropriate Practice in School-
Age Child Care Programs, American Home
Economics Association, Kendall/Hunt Publishing,
Dubuque, 1A, 1993, ISBN 0-8403-8146-5.

What Color is Your Parachute, Richard Nelson
Bolles, Ten Speed Press, San Francisco, CA, 1994,
ISBN 0-89815-568-1.

Continued on next page.
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(Continued)

Friends and Peer Relationships

Children’s Friendships, Zick Rubin, Harvard
University Press, Cambridge, MA, 1980,
ISBN 0-67411-619-4.

Contemporary Issues Series, Girl Scouts of the
U.S.A., 830 Third Ave., New York, NY 10022

Health, Safety and Wellness

Caring for Your Infant and Young Child: Birth
to Age 5, Stephen Shelov, Bantam Books, New
York, NY, 1993. ISBN 00553071866.

First Aid for Children Today (FA.C.T.), American
Red Cross, 1992, ISBN 0-86536-207-6.

Health: It’s Your Choice, 4-H Cooperative
Curriculum Service, 1997.

Leadership and Diversity Education

Preparing For Leadership, Robert B. Woyach,
Greenwood Press, Westport, CT, 1993,
ISBN 0-313-29053-9.

Step Up to Leadership, 4-H Cooperative
Curriculum System, 2003.

Taking Charge Constructively, Dwight E. Palmer,
Development Publications, LLC, Tucson, AZ,
1995, ISBN 0-913951-04-8.

The Children Are Watching, Carlos E. Cortes,
Teachers College Press, New York, NY, 2000,
ISBN 0-8077-3937-5.

Teaching to Change the World, Jeannie Oakes,
Martin Lipton, McGraw-Hill College, McGraw-
Hill, 1999, ISBN 0-07-109381-8.

Parent Education

Building Strong Families: Parenting Young
Children, Michigan State University Extension,
Educational Programs, Family & Consumer
Sciences.

Family Relations-Parenting éinfants,
Preschoolers, 15¢, 214 & 31d years. School-Age
Children, Teenagers), UW Extension Cooperative
Extension Publications.

Child Magazine, Gruner & Jahr USA Publishing,
New York, NY ISSN 0894-7988.

Touchpoints: Your Child’s Emotional and
Behavioral Development, T. Berry Brazelton,
7th Printing 1996, Merloyd Lawrence, Addison
Wesley Publishing Co., Massachusetts, 1992,
ISBN 0-201-09380-4.

Raising Self-Reliant Children in a Self-Indulgent
World, H. Stephen Glenn, Jane Nelsen, Prima
Publishing, Roseville, CA, 2000,

ISBN 0-7615-1128-8.

More Activities with Children

Family Fun Activity Book, Bob Keeshan,
Fairview Press, Minneapolis, MN, 1994,
ISBN 0-925190-29-2.

Learning Games for Infants and Toddlers,
Ronald J. Lalley and Ira J. Gordon, Publishing
Division of Laubach Literacy International, New
York, NY, 1977, ISBN 0883365650.

Learning Games for the First Three Years, Joseph
Sparling and Isabelle Lewis, Berkeley Books,
New York, NY, 1985, ISBN 082772390.

101 Great Ways to Keep Your Child Entertained,
Danelle Hickman and Valerie Teurlay, St.
Martin’s Press, New York, NY, 1992,

ISBN 0-312-07618-5

Playtime Learning Games for Young Children,
Alice Sterling Honig, Syracuse University Press,
New York, NY, 1982, ISBN 0-81560-178-6.

Schools’ Out! Joan M. Bergstrom, Ten Speed
Press, Berkley, CA, 1990, ISBN 0-89815-349-2.
The Colossal Book of Crafts for Kids & Their
Families, Phyllis Fiarotta, Black Dog &
Leventhal Publishers, Inc., New York, NY, 1997,
ISBN 1-884822-57-6.

Family Night In, Debbie McCellan, Family Life
Educator, University of Illinois Extension,
Carbondale Extension Center.

{f";ﬁ‘* ONLINE
" wwwndhces.org

For an up to date list of helpful web sites go
to the National 4-H Cooperative Curriculum
System, Inc. web site at http://www.ndhccs.org.



Before and After—What do you know?

') Here is a great way to 5% :
see if youth learned Helper’s Guide _Kids on the Grow!

some new skills in this I know how to... Before | After
project. Before they start
doing the activities in this Plan a successful day camp for younger kids 1% 3 S
guide indicate what they
knew before they started the Help youth with their reading skills ks g R
project. Then when they 2
complete the project, indicate Compare music and dance between ¢ A o
what they knew after. You generatons
may be surprised what the ; : ;
leafne * Ol;pif they are at ﬂfc Create a special T-shirt -2 3 ) S )
end of the project and you did o i e
not fill the before part in, just Participate in a bubbly activity I#2 @ Va2
think back and try to
remember what they knew Prepare a nutritious meal as a team 1@ a 1
before they started as well as
what they know now, or after Judge child development exhibits 1o g g T 3
they did the project.
Begin each skill with the Create safe and appropriate toys 1 2. 4 Liae 3
words: I know how fo...
Then circle Experience child development skill-a-thon

1 - To a great extent stations i 253 B2 3

2 - Somewhat ?VQ}QC)‘

3 - Not at all YEC

; ; { (.) (. i DNL'NE Go to the ndhces.org web site and click

on the Child Development Project page
to download a copy of this evaluation.
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Find sample pages, reviews, resources and order Sform online!

]

J.E., “Reference Guie to Handbooks and Annuals”,
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